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The 1983 report by the National Commission on Excellence
in Education. A Nation At Risk, called for reforms and
restructuring to upgrade the educational system in America. In
1991, former President Bush outlined America’s “Educational
Goals” for attainment by the year 2000. In order for America to
compete in an everchanging, interdependent, multicultural society,
it is imperative that all students are offered quality educational
experiences and opportunities. If America is to survive and
successfully compete as one of the world’s leaders in the highly
technical future, it is imperative that innovative programs, focused
on the development of each child to his/her fullest potential,
continue to thrive and improve.
One of the key issues related to education in the United
States is the education of gifted children. Two of the key issues
related to gifted education, as perceived by experts, are identifying
gifted children from special populations and providing appropriate
services for these students. It has been long recognized that some
highly able students, who come from different ethnic and racial
cultures or who have disabilities, may face a disadvantage when
confronted with traditional modes of identification of gifted
2
students and consequently are not placed in appropriate programs.
A report published by The National Research Center on the Gifted
and Talented (1991) included a prioritized list of
recommendations of topics most important in gifted education
research. Among the top ten topics are (a) “Grouping patterns and
impact on learning outcomes” and (b) “Effectiveness of
differentiated programs for economically disadvantaged,
underachieving and other special populations.” Scott, Perou and
associates (1992), in a study of the identification of giftedness,
noted the problem of minority and/or culturally different children
being underrepresented in programs for the gifted and talented.
The Atlanta Public School System, an inner city system, is
composed of 93 percent minority students. In an effort to identify
and service all students, it has implemented a special program
designed to meet the needs of the academically gifted and talented
child. Three delivery models are used on the elementary school
level to ensure that all students identified as academically gifted
and talented have opportunities for maximum development. The
models include the resource model, the cluster model and the self-
contained model. It is the self-contained model, known as the Full
Potential School Program, that is designed to include students
who, it is believed, because of their ethnic and/or socioeconomic
backgrounds, have failed to pass the entrance criteria for
placement in gifted programs.
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Purpose of the Study
The research study was designed to determine the
effectiveness of the Full Potential Program in maximizing the
potential of gifted students who are culturally different and/or
economically disadvantaged. The intent of this research study was
to compare student achievement between identified gifted
students in pilot schools and identified gifted students not in pilot
schools and to examine the program and determine its
effectiveness based on the attainment of selected program goals as
perceived by identified school personnel. There has been a limited
amount of research in this area. The need for research related to
these topics has been documented by The National Research
Center on the Gifted and Talented (1991). With the increased
concern of ensuring all students are participating in programs
which will provide opportunities for them to maximize their
potential, this study was undertaken to add to the data.
Background of the Problem
At any given time, the decision to address the needs of
various segments of the population is influenced by the social and
political philosophy of the society. Historically, the American
society has focused on the needs of the academically gifted during
periods when there was a threat to its status as the leader among
nations. A classic example occurred in the 1950s. During that
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decade, the interest in developing and implementing a program to
focus on the education of gifted children intensified in the United
States with the launching of Sputnik. Prior to that time, with few
exceptions, efforts in public education were concentrated on the
education of all children without differentiation.
Amid the argument for the implementation of educational
programs designed to meet the needs of the most able students,
considerable attention had to be given to national, state and local
policies for identification of the gifted. One of the major policy
issues in the education of gifted students is how to ensure full
participation for all gifted students in special educational programs
designed to maximize their potential (Gallagher and Coleman
1992). A review of available literature documents that an identified
special student population is underrepresented in gifted programs.
This special population includes the culturally and ethnically
different (minorities), the economically disadvantaged, and the
disabled.
State policies for identification of gifted students are based
on traditional screening measures for giftedness. These measures
include the utilization of standardized group intelligence and
achievement tests; nominations by teachers, parents, peers, and
the students themselves: grades earned by the students: and
inventories and checklists. The overreliance on standardized tests
to make decisions about actual or potential giftedness has led to
discriminatory tracking, with minorities being identified as gifted
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less often than mainstream students. According to data from the
U.S. Department of Education Office of Civil Rights, minorities are
underrepresented in 30 to 70 percent of gifted programs across
the nation, and a disproportionately high percent are in special
education (Hadaway and Marek-Schroer 1992).
In 1975 the Atlanta Public School System implemented a
program for educating the academically gifted. The program was
established and governed through the provisions of Public Law 94-
142. Initially, it operated as a division of the Program for
Exceptional Children. Currently, the gifted program operates
under the Division of Curriculum and Instruction, Program
Planning and Development. The program operates and provides
services to students on the elementary school level (kindergarten
through fifth grade), middle school level (sixth through eighth
grade), and high school level (ninth through twelfth grade).
The philosophy of the school system in regards to the
education of the gifted and talented is stated as follows:
The Atlanta Public School System develops leaders
who demonstrate creative and critical thinking by
nurturing the abilities of gifted and talented students
through the programs for the gifted and talented,
“Challenge” and “Full Potential.” These programs are
flexible and provide for maximum development of
talents. The curriculum is purposeful, motivating and
dynamic. It allows the student freedom to experience a
wide range of approaches to learning and doing. The
program enhances the transfer of learning from the
classroom to “real life” situations (Atlanta Public
Schools 1988).
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Early definitions of giftedness were based on a culture’s
image ofwhat abilities were valued. The Romans valued engineers
and soldiers while the Greeks valued orators. These persons were
considered gifted.
Early definitions of gifted in the United States were
referenced to performance on the Stanford-Binet Intelligence
Scale developed by Lewis Terman. Children who scored above a
certain point — an intelligence quotient score of 130 or 140 or
whatever was agreed on — were called gifted (Kirk and Gallagher
1986).
During the last two decades, attempts have been made to
broaden the concept of giftedness from one’s performance on an
intelligence test. In 1972 former United States Commissioner of
Education, Sidney Marland, broadened the definition of gifted to
include demonstrated achievement and/or potential ability in any
of the folloAving areas:
General intellectual ability
Specific academic aptitude
Creative or productive thinking
Leadership ability
Visual and performing arts (Kirk and Gallagher 1986).
EX^en with this broader definition of gifted, many gifted
children are not identified. Research supports the fact that
entrance criteria for gifted programs weighs heavily on test scores.
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Some ethnic and low socioeconomic groups consistently score low
on tests. Consequently, members of these groups fail to meet
criteria for placement in gifted programs (Lynch and Mills 1990).
The Atlanta Public School System utilizes two operational
definitions of the gifted student — one stated by the State of
Georgia Board of Education and the other by The Jacob K. Javits
Gifted and Talented Students Education Act. They are as follows:
The State of Georgia Board of Education defines the gifted
student as:
"one who demonstrates a high degree of intellectual
ability and who needs special instruction and/or
special ancillary services in order to achieve at levels
commensurate with his/her intellectual ability"
(Atlanta Public Schools 1990).
The Jacob K. Javits Gifted and Talented Students Education
Act defines the gifted student as:
"youth who give evidence of high performance
capability in such areas as intellectual, creative, artistic
or leadership capacity or in specific fields and require
services or activities not ordinarily provided by the
school in order to develop such capabilities fully"
(Atlanta Public Schools 1990).
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The Atlanta Public School System operates the Challenge
Program according to the State of Georgia Board of Education’s
definition of the gifted student. The program serves students
through the pull-out model. The on-site pull-out model is referred
to as the resource room model. The resource room model most
often used serves students for one segment per day. Identified
gifted students, who have parental consent for placement in the
program, are provided differentiated instructions from a certified
teacher of the gifted. The students receive a total of five hours
(segments) of instruction per week. During the remaining periods
of each day, students are taught the state required curriculum for
their respective grade level in a heterogeneously grouped setting.
A teacher certified in regular education at the elementary level
provides the instruction.
Another pull-out model used to serve students in the
Challenge Program is the cluster model. Identified gifted students
from several schools are transported to the “cluster school site.”
There they receive one full day of differentiated instructions from a
certified teacher of the gifted. The remaining four days of the
week, students attend their zoned neighborhood school, where
they are taught the state required curriculum for their respective
grade level in a heterogeneously grouped setting. A regular
education teacher certified at the elementary level provides the
instruction.
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Students in both pull-out models focus on skiU areas
considered basic to gifted education during the time period they
are in the gifted program. The skill areas include developing
cognitive skills, learning skills, research and reference skills and
communication skills.
The Full Potential Program serves students through the self-
contained model. This program operates under a special grant
from the Jacob K. davits Gifted and Talented Student Education Act
of 1988. The target student population includes the economically
disadvantaged gifted and talented students, thus, increasing the
numbers of African American students, especially the African
American male. These are students who have traditionally been
underrepresented in gifted and talented programs where
placement is primarily determined by the student’s performance
on achievement and intelligence assessment measures.
Approximately 79 percent of the students enrolled in the
system’s elementary schools are economically disadvantaged. This
is reflected by, and based on, the number of students eligible for
the Federal Free and Reduced Lunch Program.
Operating under the Javits Grant’s definition of the gifted
rather than the State’s definition and identification criteria, the
Full Potential Program is designed to meet the cognitive and
cultural needs of African American students. Students identified
for the Full Potential pilot classes are homogeneously grouped with
other high achieving students for a full day of instruction from the
10
regular classroom teacher. There is one pilot gifted class on each
grade level one through five. The teachers of these classes have
received special inservice training for teaching gifted students.
Several of the teachers have completed course requirements for
certification in gifted education.
Statement of the Problem
The problem which underlies the study is the under¬
representation of minority students in educational programs for
the gifted. This study addressed the problem by focusing on the
effectiveness of a gifted program on the elementary school level in
an urban metropolitan school system. More specifically this study
focused on the effectiveness of a gifted program delivery model
designed to maximize the potential of gifted students who are
culturally different and/or economically disadvantaged.
Components of the problem to determine the effectiveness of
the Full Potential Program in comparison to the Challenge Program
for the gifted were whether there exists a significant difference in
the number of identified African American males in the gifted
program from 1990-91 through 1992-93, and whether there was a
significant difference in student performance as measured in
reading and mathematics on a norm-referenced standardized test
of gifted students in Full Potential Programs as compared to gifted
students in gifted programs not in the Full Potential Programs.
The research further sought to determine program effectiveness as
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perceived by regular education teachers of pilot classes, resource
support teachers of the gifted, and principals at the pilot schools.
Often, attempts to comprehend organizational effectiveness
are confined to tangible entities such as per pupil expenditure or
teacher:pupil ratio. This study was based on the premise that an
important key to an organization’s effectiveness is the beliefs,
attitudes, and perspectives of the staff charged with carrying out
the day-to-day activities of the program. Research conducted by
Kilmann, Saxton and Serpa (1985) and Owens (1991) support this
premise.
Significance of the Study
The writer feels that this research will provide data for the
school system in which it is conducted, which will assist in
evaluating the effectiveness of a gifted program model designed to
identify and serve students who traditionally have been
underrepresented in the gifted and talented programs. This data
will provide implications for future administrative decision making
and program planning. This study will further provide data for
other large urban school systems interested in expanding their
gifted programs to meet the needs and maximize the potential of
culturally different and socioeconomically disadvantaged children.
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Research Questions
This study addressed the following research questions:
1. Is there a significant difference in the number of
African American males, in grades 1-5, participating in
the program for the gifted from the 1990-91 through
the 1992-93 academic years as compared to the
number participating in the program for the gifted
from the 1986-87 through the 1988-89 academic
years?
2. Is there a significant difference in the African American
gifted students' achievement in reading as measured by
the Iowa Tests ofBasic Skills in schools with the Full
Potential Program (self-contained model) and schools
utilizing the Challenge Program (pull-out model) for the
academic years 1991, 1992, and 1993?
3. Is there a significant difference in the African American
gifted students' achievement in mathematics as
measured by the Iowa Tests ofBasic Skills in schools
with the Full Potential Program (self-contained model)
and schools utilizing the Challenge Program (pull-out
model) for the academic years 1991, 1992, and 1993?
4. Is there a significant difference in the perception of
program effectiveness, among principals, resource
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support teachers of the gifted, and regular education
teachers (pilot classes) at the pilot schools?
Summary
Traditionally, programs for the academically gifted have been
restricted to a select group of students. Full participation of all
gifted students in programs to meet their academic need has
become one of the major issues of education. This study adds to
the limited research examining special programs for gifted
minorities. Additionally, the research project examines the
achievement of identified gifted students receiving instruction in
traditional settings as compared to students in a nontraditional
delivery model for gifted education.
This chapter provided an introduction and background to the
research problem. A statement of the problem was given. The




Chapter two focuses on a review of selected literature related
to the research topic of this study. Literature was reviewed related
to: definitions of giftedness, design models of gifted programs,
empirical studies of various delivery models, and student
achievement.
The researcher initiated the investigation by conducting
several computer searches of ERIC, Dissertation Abstracts, and On
Line Library Information. Additionally, the researcher reviewed the
Guide to Educational Literature and the Guide to Periodical
Literature.
The need for differentiated educational programs for gifted
children is documented in research studies. Educators have
debated the merits of various delivery models for gifted programs
over the course ofmany years. Before one can examine the various
delivery models, one must consider the definitions of giftedness.
Initially the definition of the term "gifted" was stated in
terms of a single dimension, that of a high intelligence quotient
(IQ). Over a period of fifty years, the definitions for the term have
changed to multiple dimensional. The most commonly used
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definition is stated in the Educational Amendment of 1978. This
definition is as follows;
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(the gifted and talented are)...children and, whenever
applicable, youth who are identified at the preschool,
elementary, or secondary level as possessing
demonstrated or potential abilities that give evidence
of high performance capability in areas such as
intellectual, creative, specific academic or leadership
ability or in the performing or visual arts, and who by
reason thereof require services or activities not
ordinarily provided by the school.
J. S. Renzulli's Three-Ring Concept of Giftedness (above
average ability, task commitment, creativity), operates based on the
following definition:
Giftedness consists of an interaction among three
basic clusters of human traits — these clusters being
above average general abilities, high levels of task
commitment and high levels of creativity. Gifted and
talented children are those possessing or capable of
developing this composite set of traits and appl3ring
them to any potenti^y valuable area of human
performance. Children who manifest or are capable of
developing an interaction among the three clusters
require a wide variety of educational opportunities and
services that are not ordinarily provided through
regular instructional programs (Parke 1989).
The State of Georgia Board of Education defines gifted as
follows:
The gifted student is one who demonstrates a high
degree of intellectual ability and who needs special
instruction and/or special ancillary services in order
to achieve at levels commensurate with his/her
intellectual ability (Atlanta Public Schools 1990).
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The operational definition of the Jacob K. Javits Gifted and
Talented Students Education Act of 1988 states:
Gifted and talented students are youth who give
evidence of high performance capability in such areas
as intellectual, creative, artistic, or leadership capacity
or in specific academic fields: and require services or
activities not ordinarily provided by the school in
order to develop such capabilities ftilly (Atlanta Public
Schools 1990).
Each of the definitions reviewed states that those students
identified as gifted need special services not offered in the regular
instructional program. Gifted students need a nurturing program
designed to develop their abilities to their fullest potential.
In an effort to provide programs for the gifted student,
several delivery models have been developed and implemented
throughout the United States. The delivery models include: the
self-contained (full-time) model, the resource model, the cluster
model, and the facilitator model.
The full-time gifted model allows one to meet the wide range
needs of students throughout the instructional day. In her
discussion in support of the Full-Time Gifted Program, Mary Toll
notes the fact that "giftedness is twenty-four hours a day," not only
on a given day during given time periods, as suggested in the case
of the pull-out model. To implement the full-time model. Toll
outlined the following seven basic steps a school system should
consider utilizing:
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• Research various full-time gifted programs. Develop a
committee comprised of teachers, administrators and
parents to be a part of this investigating team.
• Outline a district development plan for phasing in a full¬
time model. Would the first model to be implemented
begin at the elementary or the secondary level? Should
stand alone schools for the gifted be established or should
full-time programming occur as a school within a school
(centers for the gifted)?
• Develop an implementation plan for the full-time gifted
program. Think about the location of the school, cost,
impact on school facilities, the number of students, parent
notification and transportation.
• Develop a parent awareness component for educating
parents about the operation, goals, and instructional
strategies of the full-time gifted program.
• Provide a training or inservice support model for the
teachers who will be assigned to the full-time gifted
program.
• Develop a marketing plan for the full-time gifted program.
Principals, district-level administrators, counselors and
specialists need to know how the program functions.
• Develop an evaluation plan for the program. Include
parents, students and teachers attitudes about the
18
program. Assess student achievement and growth of
higher order reasoning.
The Atlanta Public School System planned, developed, and
implemented a full-time gifted model known as the Full Potential
Program. A review of the Full Potential Program literature reveals
that this program has seven program objectives addressing
components ranging from development, implementation, and
refinement of the program to the preparation and dissemination of
a comprehensive evaluation of the program. This program is
funded by a grant under the Jacob K. Javits Gifted and Talented
Students Education Act from the United States Department of
Education. Self-contained, homogeneously grouped classes are
established on each grade level (kindergarten through fifth grade),
in the pilot elementary schools. Curriculum for Full Potential
encompasses all the elements of the Curriculum Learning
Objectives designed for each grade level. In addition, a specific
academic curriculum focus is designed for each grade level.
Special resources and materials are provided to enhance the
learning environment for the entire school.
The resource model is referred to as a semi-separated
design. Students interact in both heterogeneous and homogeneous
groups. The majority of the gifted students' instructional time is in
a regular classroom setting. Students are "pulled-out" of their
classes during the week for a given number of hours for
supplementary or extra instruction. Two resource models are used
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by the Atlanta Public School System. One utilizes the pull-out
model to group students, one segment (hour) each day, for direct
instruction from a teacher of the gifted.
The other pull-out model is the cluster model. This model
serves identified gifted students from various schools, coming
together at a cluster school. The students are transported to the
cluster site for one full day of instruction.
As early as 1916, researchers in Urbana, Illinois, studied the
effects of special class placement on a group of high aptitude fifth
and sixth graders. Since that time, hundreds of studies on
grouping have been conducted and reviewed, however, few clear-
cut conclusions have emerged (Kulik and Kulik 1992).
In an effort to clearly answer questions concerning the
merits of ability grouping, Kulik and Kulik (1992) reexamined the
findings using the meta anal5dic method to analyze the results of
independent studies. This method involved (a) finding as many
studies as possible of an issue through an objective search of
literature, (b) coding the characteristics of the studies,
(c) expressing the results of each study on a common metric, and
(d) using statistical methods to describe relationships between
study characteristics and outcomes.
Kulik and Kulik (1992) examined five distinct programs.
They included (a) multilevel classes, (b) cross-grade grouping,
(c) within-class grouping, (d) enriched classes for the gifted and
talented, and (e) accelerated classes for the gifted and talented.
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The results of the analyses pointed out clear and consistent
academic benefits from grouping programs. The researchers
concluded that multilevel classes typically have little or no effect on
student achievement. They noted that these classes usually entail
only minor adjustments of course content for ability groups. Cross¬
grade and within-class programs produced clear positive effects on
student achievement. These programs entailed more substantial
curricular adjustments than multilevel classes. Finally, programs of
enrichment and acceleration had the largest effect on student
achievement. These programs involved the greatest degree of
curricular adjustment. The results note the benefits of grouping.
It was found that grouping and acceleration enhanced gifted
students achievement.
Delcourt's (1992) study on learning outcomes documented
that gifted students in special schools showed significant gains in
Science, Mathematics and Problem-Solving as compared to
students in separate classes and pull-out programs. The same
study showed students in special schools aind pull-out programs
with greater increases in Social Studies scores as compared to
students in separate classes and the comparison group.
Winebrenner and Devlin (1992), in their commentary on
providing full-time services for gifted students, offer the following
among a list of rationale statements:
When teachers try to meet the diverse learning needs of all
students, it becomes extremely difficult to provide adequately
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for everyone. Often, the highest ability students are expected
to "make it on their own.".... Furthermore, [socially and
emotionally]....gifted students will actually remain more
humble when they have consistent academic completion.
[Gifted students] need consistent opportunity to learn new
material and to develop the behaviors that allow them to cope
with the challenge and struggle of new learning.
Gifted students...feel more accepted when there are other
students just like them in the class (Winebrenner and Devlin
1992, 12-13).
Feldhusen and Moon (1992) discussed the issues and
concerns related to grouping gifted students. They noted research
evidence that appears to support the benefits of flexible grouping
practices for able and gifted learners and research evidence in
contrast to the support of grouping practices. References were
made to the Kulik and Kulik studies (1982, 1987, 1990)
supporting ability grouping: the Gamoran study (1990) which
concluded that achievement of high ability students declines when
they are grouped heterogeneously: the Oakes study (1990)
advocating heterogeneous grouping; and the Slavin study (1990)
which concluded that there are no significant benefits from ability
grouping.
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A review of literature and meta-analysis on pull-out gifted
education programs conducted by Vaughn, Feldhusen and Asher
(1991) included the findings of a study by Killoff (1989) measuring
reading and mathematics achievement and self-concepts revealed
that students in full-time gifted education programs showed
significant gains academically in reading but not in mathematics
achievement. This suggests that ability grouping benefits appear to
be activated through a differentiated instructional plan based on
student level of readiness. The meta-analysis also revealed that the
pull-out model can produce significant learning among gifted
students.
Gamoran (1992) made reference to Robert Slavin's
comprehensive reviews on ability grouping and achievement in
elementary and high schools. The studies concluded that:
ability grouping has no effects on either productivity or
inequality: grouped and ungrouped schools produce about
the same level of achievement, and neither high, nor low, nor
average groups obtain any special benefit or suffer a particular
loss due to grouping (Gamoran 1992, 13).
A review of literature pertaining specifically to gifted
minorities was undertaken. There is not an abundance of research
literature related to minority, specifically, African American, gifted
children. According to Harris and Ford (1991), of the
approximately 4,000 articles on gifted education dating from 1924
to 1991, only 63 (less than 2 percent) address minority group
members. The percentage would be lower still if one counted only
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those articles about gifted Blacks. They further pointed out the fact
that many of the articles on giftedness and minorities bear the
stigmatic "disadvantaged" heading which implies or states that race
itself limits the development of such intelligence....while
considerable overlap exists between minority students and
disadvantaged conditions, by no means are the two terms
synonymous.
Van Tassel-Baska (1992) stated that "developing the potential
of gifted students from diverse cultural groups should be a major
priority for education in general since these students will become
the leaders of the next generation." In an effort to identify and
serve students who, because of their ethnic, racial and/or
socioeconomic status, have been consistently underrepresented in
academically gifted programs, several special programs have been
developed.
Gallagher and Coleman (1992) conducted research through
the Gifted Education Policy Studies Program at the University of
North Carolina in Chapel Hill related to identifying minority gifted
students. The study focused on state and local policies of eligibility
criteria for gifted programs for special populations of gifted
students and educational reform efforts. Ohio, Texas and Arkansas
were selected for the study. In the discussion of their findings,
Gallagher and Coleman note the model status of Ohio's Essex
Summer Program designed to identify gifted students from diverse
backgrounds.
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The Skills Reinforcement Program (SRP) was developed by
the John Hopkins University Center for the Advancement of
Academically Talented Youth. Lynch and Mills (1990) described
the program implemented in the Pasadena Unified School District
in Pasadena, California. The project consisted of 46 sixth grade
students who scored between the 80th and 96th percentile range
on either the mathematics computation or the reading
comprehension sections of Level 15. Form 15 of the California
Achievement Tests (CAT) at the end of their fifth grade year. A
comparison group of 46 students who had equivalent CAT scores
was also selected.
The project group received a total of 110 contact hours of
instruction in language arts and mathematics beyond the regular
classroom time. The basic premise of the project was that bright
minority students could be helped to make substantial increases in
the standardized test scores if they had some basic skills
reinforcement. It was felt that this would allow these students to
qualify for gifted and talented programs. The project proved this
to be the case. Students in the Skills Reinforcement Program
achieved far greater gains in percentile rank than the students in
the comparisons group. SRP students CAT percentile ranks were:
Reading: pretest-77, posttest-83; Mathematics: pretest-86,
posttest-92. In the comparison group, students' CAT percentile
ranks were: Reading: pretest-74, posttest-77; Mathematics:
pretest-86, posttest-86.
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Finally, Cornell and Delcourt conducted a study evaluating the
effect of gifted and talented programs on student learning
outcomes. Included in the assessments are academic achievement
and self-concepts of gifted students. The sample population
included minority and disadvantaged students. The national study
compares four types of programs — separate classroom programs
(full-time model), within-classroom programs, pull-out programs,
and separate schools. The results of the study will be presented at
a National Research Conference in Atlanta, Georgia in April 1992.
Summary
This chapter provided a review of literature related to
operational definitions of gifted, programming assessments of full¬
time and pull-out models, and special programs for gifted students
from identified special populations. The need for comprehensive
assessment to identify students from diverse cultures, disadvan¬
taged backgrounds, and the impact on student achievement was




The basic assumption of this study is that the implementation
of a program designed to provide instruction to gifted and talented
African American students will meet their cognitive and cultural
needs (Atlanta Public Schools, Javits Grant 1988). A review of
literature documents that the culturally and ethnically different
(minorities) and the economically disadvantaged are among the
student population underrepresented in gifted programs.
This study attempted to determine whether there is a
significant difference in the performance of gifted students who
are in Full Potential pilot classes (self-contained model) and gifted
students who are in the Challenge Progreim (pull-out model) in
reading and mathematics as measured by a norm-referenced test.
Experts in support of full-time delivery models note that this
model allows one to meet the wide range needs of students
throughout the instructional day, thereby, enhancing the
achievement of gifted students (Kulik and Kulik 1992). Research
studies evaluating the effectiveness of the pull-out model indicate
that the model has significant positive effects on the achievement
of gifted students (Vaughn, Feldhusen and Asher 1991).
Furthermore, the study was designed to attempt to
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determine whether there is a significant difference among the
perceptions of resource support teachers of the gifted, regular
education teachers of pilot classes, and principals in Full Potential
Program pilot schools regarding the effectiveness of a gifted
education program implemented at the elementary school level in
a metropolitan school system. It was the researcher’s intent to
determine to what extent, if any, the Full Potential Gifted Program
meets the needs of the underrepresented gifted minority student.
This is the student who traditionally does not meet placement
criteria for gifted programs.
This study was conducted through an examination of
identified variables, projected relationships among the variables
and operational definitions. The variables are illustrated in
Figure 1.
Definition of Variables
The following are the operational definitions used for the
purpose of this study:
Independent Variables
1) Perceptions of the Gifted Program — refers to the views
and knowledge of regular education teachers of pilot
classes, resource support teachers of the gifted, and
principals regarding the effectiveness of the Full





• Resource Support Teachers
of the Gifted (Pilot Schools)
• Regular Ekiucation
Teachers (Pilot Classes)
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Figure 1. Variables of the Study
Dependent Variables
Program Effectiveness
Attainment of selected program goals
• The Implementation of an Instructional
program for gifted and talented African
American students which meets their
cognitive and cultural needs in both
content and process.
• The development of positive self-con¬
cepts and extended self-concepts among
all program participants, but with
special focus on the African American
males.
• An increase of at least 25 percent In
parUcipation rate for African American





2) Full Potential Program — refers to the self-contained
gifted program model used to group students for
academic instruction the majority of the school day.
The students receive direct instruction from the
regular classroom with support from the resource
support teacher for special activities and projects.
3) Challenge Program — refers to the pull-out gifted
program model used to group gifted students together
for academic instruction for one or two segments (1 to
2 hours per day) or for one full day per week. The
students receive direct instruction from a resource
support teacher of the gifted during this time frame.
Dependent Variables
1) Program EJffectiveness — refers to the degree to which
the Full Potential Program goals are achieved. For the
purpose of this study, the selected goals are:
a) The development, implementation, and
refinement of an instructional program for the
gifted and talented African American students
which meets their cognitive and cultural needs in
both content and process.
b) The development of positive self-concepts and
extended self-concepts among all program
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participants, but with special focus on the African
American males.
c) An increase of at least 25 percent in the
participation rate of African American male
students in the program for the gifted and talented
students in each grades (1-5) at the pilot sites
(Atlanta Public Schools' Javits Grant Project,
1988).
2) Student Achievement — refers to measures of student
performance in reading and mathematics on the Iowa
Tests ofBasic Skills as reported in the form of the
normal curve equivalent scores.
Definition of Terms Significant to the Study
1) Resource Teacher of the Gifted — refers to the person,
certified in gifted education, who is responsible for providing
special instruction to students identified for placement in
the gifted program.
2) Regular Education Teacher (pilot class) — refers to the
person who is responsible for guiding and/or assisting the
learning of students for the majority of the school day.
3) Principal — refers to the person who is the administrative
executive/educational leader in the local school.
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4) Characteristics of the Gifted — refers to the range of
cognitive, affective, and creative traits or qualities that can be
used to view students as being or potentially being identified
as gifted. The manifestation of one or more than one of the
attributes can indicate potential advanced abilities.
5) Instructional Program (Full Potential Program) — refers to
the basic curriculum content, the skill areas basic to gifted
education and the academic focus areas designated for each
grade level’s pilot class. The skill areas include: developing
cognitive skills, learning skills, research and reference skills,
and communication skills. The academic focus areas are:
Language Arts - first grade. Problem Solving - second grade.
Economics - third grade. Earth Science - fourth grade, and
Spanish - fifth grade.
6) Instructional Program (Challenge Program) — refers to the
basic curriculum content for each grade level and the
incorporation of skill areas basic to gifted education
(identified above) presented through units of study.
7) Flexibiltty of Program— refers to the ability to easily change
or adapt the program to meet the needs of the students.
This refers to not only making adjustments in curriculum
content, but also to adjustments in use of time.
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Relationship Among the Variables
In order for any program to successfully meet its goals, those
persons responsible for the implementation of action items must
have a thorough knowledge and understanding of the expectations.
Based on their knowledge of the Full Potential Program as
implemented at the pilot sites and their specific roles, it was felt
that the regular education teacher of the pilot classes, the resource
support teacher of the gifted, and the principal could provide data
relative to the effectiveness of the program attaining certain goals.
These identified school personnel are instrumental in assuring that
program processes and content meet the assessed needs of the
participating students. Therefore, it was suggested (theorized)
that program effectiveness is influenced by the role and
perceptions of the program of identified school personnel.
A review of literature revealed several studies and articles
addressing the merits of both the full-time model and the pull-out
model of delivery of gifted programs. Advocates of both models
noted the results of various studies indicating the significant
impact each model had on student achievement. The evaluation of
a gifted program’s effectiveness should include a component to
assess student achievement (Toll 1991).
Null Hypotheses
The null hypotheses tested in this study are as follows:
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HI: There is no significant difference in the number of
African American males participating in the program
for the gifted from the 1990-91 through 1992-93
academic years as compared to African American males
participating in the program for the gifted from the
1986-87 through the 1988-89 academic years.
H2: There is no significant difference in the achievement of
African American gifted students in the Full Potential
Program pilot classes and African American students in
gifted programs in schools without the Full Potential
Program as measured in reading on the Iowa Tests of
Basic Skills administration in Spring 1991.
H3: There is no significant difference in the achievement of
African American gifted students in the Full Potential
Program pilot classes and African American students in
gifted programs in schools without the Full Potential
Program as measured in reading on the Iowa Tests of
Basic SkUls administration in Spring 1992.
H4: There is no significant difference in the achievement of
Aftican American gifted students in the FuU Potential
Program pilot classes and African American students in
gifted programs in schools without the Full Potential
Program as measured in reading on the Iowa Tests of
Basic SkiUs administration in Spring 1993.
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H5: There is no significant difference in the achievement of
African American gifted students in the Full Potential
Program pilot classes and African American students in
gifted programs in schools without the Full Potential
Program as measured in mathematics on the Iowa
Tests ofBasic Skills administration in Spring 1991.
H6: There is no significant difference in the achievement of
African American gifted students in the Full Potential
Program pilot classes and African American students in
gifted programs in schools without the Full Potential
Program as measured in mathematics on the Iowa
Tests ofBasic SkiUs administration in Spring 1992.
H7: There is no significant difference in the achievement of
African American gifted students in the Full Potential
Program pilot classes and African American students in
gifted programs in schools without the Full Potential
Program as measured in mathematics on the Iowa
Tests ofBasic Skills administration in Spring 1993.
Limitations of the Study
The study was limited to the eight schools participating in
the Full Potential Program and eight schools not participating in
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the Full Potential Program. The eight schools not participating in
the program were selected for the study based on comparable
enrollment, socioeconomic status, and identified students in the
gifted program. The sample of student performance in reading and
mathematics as measured on the Iowa Tests ofBasic Skills
consisted of students in the gifted program.
Additionally, the sample population included the principal,
the regular classroom pilot program teachers, and the resource
support teacher of the gifted assigned to each school (Full Potential
Program schools).
More specifically, this study was limited to data based on the
perceptions of the respondents as referenced to specific questions.
The interview questions used in the study were referenced to the
goals of the program.
Summary
This chapter provided the theoretical framework for the
study. The independent and dependent variables were identified
and defined. Terms significant to the study were also defined. The
null hypotheses and limitations of the study were stated. Chapter 4




The purpose of this research study was to determine the
effectiveness of a gifted program delivery model designed to
maximize the potential of gifted students who are culturally
different and/or economically disadvantaged. The study sought to
determine if there is a significant increase in the number of Afncan
American males participating in the program for the gifted from
the 1990-91 through the 1992-93 academic years as compared to
students participating in the program for the gifted from the 1986-
87 through the 1988-89 academic years. Additionally, the study
was designed to determine if there is a significant difference in the
achievement of identified gifted students in schools with the Full
Potential Program and identified gifted students in schools without
the Full Potential Program as measured in reading and
mathematics on the Iowa Tests ofBasic Skills. Finally, the study
was designed to determine if there exist a significant difference in
program effectiveness as perceived by resource support teachers of
the gifted, regular education pilot class teachers, and principals at
the Full Potential pilot schools.
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Description of the Setting
The study was conducted in an urban metropolitan school
system. The system serves students ranging from the middle
upper class to the lower lower class socioeconomic status. There
are 61,947 students enrolled in the system’s eighty elementary
schools, sixteen middle schools, and thirteen high schools. The
instructional organization for the elementary schools is
kindergarten through fifth grades; middle school, sixth through
eighth; and high school, ninth through twelfth. The student-
teacher ratio at the elementary level is kindergarten - 1+1 aide per
21.5 students; grades one through three - 1 per 21.5 students; and
grades four and five - 1 per 26 students.
From the mid-sixties to the present date, there has been a
dramatic change in the demographics of the area. What was once a
predominantly white area and system is now a predominantly
minority population. The enrollment in the school system is
currently 92 percent African American, 7 percent white, and 1
percent other.
Sampling Procedures
The population of the study included African American
students participating in the program for the gifted in schools with
Full Potential Programs and schools without Full Potential
Programs, resource support teachers of the gifted, regular
education pilot class teachers, and principals from seven of the
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eight Full Potential pilot schools. Eight schools not participating in
the Full Potential Program were selected to participate in the
study. The sample of student performance in reading and
mathematics as measured on the Iowa Tests ofBasic Skills
consisted of students in grades 1 through 5.
The selection of the eight schools was determined by
matching enrollments and the percentage of students eligible for
the Federal Free and Reduced Lunch Program within a given range.
Geographical locality was also considered. Additionally, the
matched schools have identified students participating in the
gifted program through either the resource room or cluster
delivery model. The schools were matched as closely as possible
for the study.
The researcher scheduled an interview with the principal, a
randomly selected regular education teacher of a pilot class, and
the resource support teacher of the gifted at the pilot schools. The
initial contact was followed by a letter of confirmation to each
person.
Data for comparison of student achievement were obtained
from the Atlanta Public School System’s Department of Research
and EX^uation.
Instruments
Interview questions (appendices A - C) were developed by
the researcher based on the stated goals of the Full Potential
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Program and information related to the literature on gifted
education. The questions were designed to collect data to indicate
principals, resource support teachers of the gifted and regular
education teachers of pilot classes perceptions of the program in
attaining selected goals. Additional questions were asked related
to characteristics of the gifted, the instructional program for the
gifted, program flexibility, and availability of resources. The three
interview protocols varied slightly as related to the job
responsibilities of the respondents. The questions were flexible,
allowing for rephraising when it appeared that clarity was needed
for the respondent. Probes were used with open-ended questions
for verification purposes.
The interview questions were evaluated for face validity by a
panel of six experts in the Atlanta Public Schools System. The
panel consisted of a liaison specialist, resource psychologist,
psychologist, a principal, and a teacher in the Program for
Exceptional Children. The interview questions were field tested
with teachers in the gifted program in the Atlanta Public School
System.
Data Collection Procedures
The following procedures were used to collect data for this
stud)r.
1) Formulated interview questions for use in the study.
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2) Secured permission from the Atlanta Public School
System’s administrators to conduct the study.
3) Selected schools not participating in the Full Potential
Program to closely matched schools participating in
the Full Potential Program for the study.
4. Secured permission from the school system’s
Department of Research and Evaluation to review and
document the results of a selected group of students’
performance as measured in reading and mathematics
on the Iowa Tests ofBasic Skills administered in the
spring of 1993.
5. Secured permission from the principal to interview
him/her, to interview a randomly selected regular
education teacher of the pilot classes, 8ind the resource
support teacher for the gifted assigned to the school.
Statistical Applications
The t-test was used to determine the statistical difference
between the means of the increase in the number of African
American males participating in the gifted program during the
given time frames (H:l). This test was also used to determine the
statistical difference between the means in student achievement in
reading and mathematics (H:2 through H:7). A level of significance
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of at least .05 was used to determine whether to accept or reject
the hypotheses.
The findings for the fourth research question are presented
in a narrative discussion. Tables are used to provide support for
the narrative.
Summary
This chapter provided information relative to methods and
procedures used in this study. It included a discussion of the
research design, description of the setting, sampling procedures,
description of the instruments, data collection procedures, and
statistical tools used to analyze the data.
CHAPTER V
ANALYSIS OF THE DATA
This chapter presents statistical data and a descriptive
narrative related to the findings of the stated research questions
and h5q)otheses. The purpose of this study was to determine the
effectiveness of the Full Potential Program in maximizing the
potential of gifted students who are culturally different and/or
economically disadvantaged. The study was designed to compare
student achievement between identified gifted students in pilot
program schools and identified gifted students not in pilot
program schools. The study was also designed to examine the
program and determine effectiveness based on the attainment of
selected program goals as perceived by identified pilot school
personnel, including principals, resource support teachers of the
gifted and regular education teachers of pilot classes.
Data were obtained from a review of records of program
participants for selected years (1987-1993), and the results of
identified gifted student performance on the Iowa Tests ofBasic
Skills for 1991, 1992, and 1993. The student population from
which the sample was selected consisted of identified African
American gifted students in the eight Full Potential Program pilot
schools. The sample also included identified African American
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CRITERIA FOR SELECTION OF CONTROL SCHOOLS, SES (% OF
STUDENTS RECEIVING SUBSIDIZED LUNCHES). AND
SCHOOL SIZE (NUMBER OF STUDENTS)
Pilot SES(%) N Control SES(%) N
P-1 74.53 322 C-1 62.99 354
P-2 90.69 612 C-2 86.61 560
P-3 54.75 674 C-3 64.38 584
P-4 54.27 433 C-4 57.06 326
P-5 73.78 328 C-5 85.71 504
P-6 59.28 474 C-6 83.16 481
P-7 93.95 661 C-7 86.29 547
P-8 91.41 594 C-8 93.63 518
Table 1 outlines the data which served as the criteria for the
selection of the control schools used as a basis of comparison for
the pilot schools. The variables used were the percentage of
students receiving free or reduced (subsidized) lunches, and the
number of students on roll. Information on these variables for both
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the pilot and potential control schools was collected as of
October 19, 1992. The control schools were selected so that for
each of the eight pilot schools, there was a control school which
based on the values for the percentage of students receiving
subsidized lunches and the number of students enrolled, matched
the pilot schools as closely as possible. The selection of control
schools was made from all elementary schools in the system in
which this study took place. The matching control school, in each
instance, was the most desirable one available in terms of similarity
of the comparison variables.
Data were also obtained through the interview process. The
researcher conducted personal interviews with principals,
resource support teachers of the gifted and regular education
teachers of pilot classes in Full Potential Program schools. One
hundred percent of the target population of resource support
teachers of the gifted participated in the interview process. Ninety
percent of the target population of the principals and the target
sample population of the regular education teachers of pilot classes
participated in the interview process. The researcher attempted
to give respondents the opportunity to express themselves in their
own way, noting the role of personal biases.
Research questions were answered by referring to the null
h5q)otheses. The .05 level of significance was utilized in making
the decision to accept or reject the hypotheses where applicable.
The findings are discussed in relation to the hypotheses.
TABLE 2
STUDENTS IN GRADES 1-5 BY GENDER (1987-1993)
NUMBER OF AFRICAN AMERICANS
(Percentages Are of Total Enrollment)
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Table 2 gives, by gender, the number and percentage of
African American students enrolled in grades 1-5 for each of the
years from 1987 through 1993. The percentages in this table are
based on the total number of students, regardless of ethnic group
membership. This total number of students is given for each year
in the bottom line of the table. The enrollment figures given in
Table 2 indicate that while the total number of African American
males in grades 1-5 has decreased, gradually from 19,249 in 1987
to 17,204 in 1993, the percentages have remained remarkably
constant over this span of years. The percentages have ranged
from a high of 46.75 in 1989 to a low of 45.71 in 1993, a net
decrease of less than one percentage point. Thus, from 1987 to
1993, while the numbers of Afiican American males in grades 1-5
have decreased, the percentages of the total enrollment has not
changed significantly.
Table 3 presents, for each of the school years from 1987 to
1993, the number of students, by gender, who met the criteria for
being designated as gifted students in grades 1-5. The percentages
given in this table are in relation to the respective enrollment
figures for all African American students. For instance, 57 African
American males identified as gifted in 1987 represented 0.30% of
the 19,249 African American males enrolled during that year. The
total enrollment figures, on which the percentages given in Table 3
are based, are shown in Table 2.
48
The numbers of gifted students given in Table 3 indicate
that, with the exception of the 1991 school year, there has been an
increase in the number of African American male gifted students in
grades 1-5 for each of the years since 1988. Thus, for the school
year 1988, there was a total of 46 gifted African American male
students. This represents 0.24 percent of the 19,395 African
American males enrolled in grades 1-5. By 1993, this number had
increased to 178 or 1.03 percent of the total. Thus, the
percentage of gifted African American students had increased by
over 400 percent.
Table 4 pertains to the testing of hypothesis one (HI) which
is stated as follows:
HI: There is no significant difference in the number of
African American males participating in the program
for the gifted from the 1990-91 through 1992-93
academic years as compared to African American males
participating in the program for the gifted from the
1986-87 through the 1988-89 academic years.
Table 4 represents a consolidation of Table 3 for the two
time periods (the years 1987 through 1989 and 1991 through
1993) referred to in Hypothesis 1.
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TABLE 4
COMPARISON OF THE NUMBER OF AFRICAN AMERICAN MALES
ENROLLED IN THE PROGRAM FOR THE GIFTED BETWEEN
1987-1990 AND 1991-1993 TIME PERIODS
Group 1987-1989 1991-1993 Total
Gifted Students 193 381 574
Total Students 57,937 53,384 111,321
Percentage 0.33 0.71 .52
t = 8.81 Significant beyond the .05 level
The testing of this h5rpothesis requires a statistical comparison
between the percentage (0.71) of African American male
participants in grades 1-5 during the 1991-93 time span and the
percentage (0.33) during 1987-89. A t-test was performed to
demonstrate this comparison and, thus, test Hypothesis 1 to the
.05 level of significance. The T-Value resulting from the
comparison of the two percentages was 8.81 which is significantly
beyond the .05 level. Thus, Hypothesis 1 was rejected. There was
a statistically significant increase in the percentage of African
American male gifted students in grades 1-5 from the 1987-89
time period to 1991-93.
Hypothesis 2 is stated as follows:
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H2: There is no significant difference in the achievement of
Afncan American gifted students in the Full Potential
Program pilot classes and Afncan American students in
gifted programs in schools without the Full Potential
Program as measured in reading on the Iowa Tests of
Basic Skills administration in Spring 1991.
To test this hypothesis, a comparison was made between two
groups of students. The first group was composed of students in
the Full Potential pilot schools; the second group was composed of
gifted students from a group of eight control schools which had no
Full Potential pilot classes. The gifted students in the control
schools received gifted education services through the Challenge
Program. The control schools selected were matched as similar as
possible to the original eight pilot schools. Socioeconomic status,
as measured by the percentage of students receiving free or
reduced price lunches, size, as determined by the active
enrollment, and geographical locality were the variables on which
the selection of the control schools was based. Reading
achievement test results in the form of the normal curve equivalent
(NCE) score made by students on the Reading Comprehension
subtest of the Iowa Tests ofBasic Skills (ITBS) were compiled for
students making up each of the two groups. NCE’s were used
because they are normally distributed and form an equal interval
scale. These properties allow various statistical computations to be
validly performed.
TABLE 5
COMPARISON OF READING ACHIEVEMENT RESULTS BETWEEN AFRICAN AMERICAN
GIFTED STUDENTS IN PILOT SCHOOLS AND THOSE IN CONTROL SCHOOLS
NORMAL CURVE EQUIVALENTS (NCE) BY YEAR FROM 1991 TO 1993
1991 1992 1993
Group N Mean S.D. N Mean S.D. N Meein S.D.
Pilot School 75 76.4 13.6 67 80.2 1.41 93 73.3 16.1
Control Schools 20 71.0 11.4 25 75.3 2.82 20 71.9 13.3




Probability .109 .09 .701
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Table 5 summarizes the results of statistical comparisons
between the Full Potential Program pilot classes and schools
without the Full Potential Program. The basis of comparison in
each instance is the reading NCE score. Given in this table are the
number of students (N), mean, and standard deviations (S.D.) for
each group (pilot and control) for each of the years from 1991 to
1993. Also given in this table are the T-Values and corresponding
degrees of freedom which indicate to what extent there is a
difference in the means of the two groups. The final row of the
table gives the probabilities associated with the T-Values and the
degrees of freedom. The probabilities serve as an indication as to
whether or not the respective T-Values are statistically significant.
Since this study uses the .05 level of significance, any probability
which is numerically equal to or less than .05 is statistically
significant.
The testing of Hypothesis 2 requires a comparison of the
1991 mean NCE reading scores between the Full Potential Program
pilot classes and schools without the Full Potential Program. The
results of this comparison are given in Table 5. The resulting T-
Value (1.62) with 93 degrees of freedom was not significant at the
.05 level. Thus, Hypothesis 2 was not rejected. Further, there was
no statistically significant difference in reading achievement
between the Full Potential Program pilot classes and schools
without the Full Potential Program for the year 1991.
Hypothesis 3 is stated as follows:
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H3: There is no significant difference in the achievement of
African American gifted students in the Full Potential
Program pilot classes and African American students in
gifted programs in schools without the Full Potential
Program as measured in reading on the Iowa Tests of
Basic Skills administration in Spring 1992.
The results of the testing of this h3^othesis are given under
the year 1992 in Table 5. Although the reading NCE mean (80.2)
was arithmetically higher in the Full Potential Program pilot classes
than that (75.3) of the schools without the Full Potential Program,
the resulting T-Value of 1.71 with 90 degrees of freedom was
significant at the .09 level, which is slightly short of meeting the
requirement for statistical significance at the .05 level. Thus, at
the .05 level of significance, hypothesis 3 is not rejected. There is
no significant difference in reading achievement between the Full
Potential Program pilot classes and schools without the Full
Potential Program for the year 1992.
H3q)othesis 4 is stated as follows:
H4: There is no significant difference in the achievement of
African American gifted students in the Full Potential
Program pilot classes and African American students in
gifted programs in schools without the Full Potential
Program as measured in reading on the Iowa Tests of
Basic Skills administration in Spring 1993.
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Referring to Table 5, the small difference in the means, 73.3
and 71.9 for the Full Potential Program pilot classes and schools
without the Full Potential Program, respectively, led to a T-Value
(0.38) which was significant only at the .701 level which is far from
meeting the .05 requirement. Thus, at the .05 level of significance,
Hypothesis 4 is not rejected. There is no significant difference in
reading achievement between the Full Potential Program pilot
classes and schools without the Full Potential Program for the year
1993.
Hypothesis 5 is stated as follows:
H5: There is no significant difference in the achievement of
African American gifted students in the Full Potential
Program pilot classes and African American students in
gifted programs in schools without the Full Potential
Program as measured in mathematics on the Iowa
Tests ofBasic Skills administration in Spring 1991.
The results of the testing of this hypothesis are presented in
Table 6 which gives the same information for mathematics as
Table 5 does for reading. A comparison of the 1991 mathematics
NCE mean between the Full Potential Program pilot classes and
schools without the Full Potential Program jdelded a T-Value of
0.47. The probability of this T-Value occurring under the null
h)q)othesis was .638 which is far short of the required .05 level.
Thus, at the .05 level of significance, hypothesis 5 is not rejected.
There is no difference between the Full Potential Program pilot
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classes and schools without the Full Potential Program in
mathematics achievement for the year 1991.
H5rpothesis 6 is stated as follows:
H6: There is no significant difference in the achievement of
African American gifted students in the Full Potential
Program pilot classes and African American students in
gifted programs in schools without the Full Potential
Program as measured in mathematics on the Iowa
Tests ojBasic Skills administration in Spring 1992.
The T-Value associated with the mathematics NCE means of
86.9 and 77.3 for the Full Potential Program pilot classes and
schools without the Full Potential Program, respectively, was 3.54
with 90 degrees of freedom. The probability was .001 which
indicated that there was a statistical difference between these
means. Thus, hypothesis 6 is rejected at the .05 level. The Full
Potential Program pilot classes scored significantly higher in 1992
mathematics achievement than the schools without the Full
Potential Program.
Hypothesis 7 is stated as follows:
H7: There is no significant difference in the achievement of
Afilcan American gifted students in the Full Potential
Program pilot classes and Afilcan American students in
gifted programs in schools without the Full Potential
Program as measured in mathematics on the Iowa
Tests ofBasic SkiUs administration in Spring 1993.
CD
ID TABLE 6
COMPARISON OF MATHEMATICS ACHIEVEMENT RESULTS BETWEEN AFRICAN AMERICAN
GIFTED STUDENTS IN PILOT SCHOOLS AND THOSE IN CONTROL SCHOOLS
NORMAL CURVE EQUIVALENTS (NCE) BY YEAR FROM 1991 TO 1993
1991 1992 1993
Group N Mean S.D. N Mean S.D. N Me£in S.D.
Pilot School 75 80.2 12.3 67 86.9 10.4 93 81.8 13.0
Control Schools 20 78.7 14.9 25 77.3 14.4 20 76.2 11.9




Probability 0.638 0.001 .076
*Indicates significance at the .05 level
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The T-Vaiue from Table 6 was 1.79 with 111 degrees of
freedom. The probability associated with these statistics is .076
which falls short of indicating significance at the .05 level. Thus,
H)rpothesis 7 is not rejected at the .05 level. There is no
significant difference between the Full Potential Program pilot
classes and schools without the Full Potential Program in
mathematics achievement for the year 1993.
Tables 5 and 6 show that for each of the years from 1991 to
1993, the NCE means for the Full Potential Program pilot classes
were numerically higher than those of the schools without the Full
Potential Program. This is true for each of the subject areas of
reading and mathematics. There was statistical significance, at the
.05 level, only for mathematics for the 1992 school year
(Hypothesis 6). However, the difference between the Full Potential
Program pilot classes and schools without the Full Potential
Program in reading achievement for the year 1992 was significant
at the .09 level. The difference in mathematics achievement for
the year 1993 was significant to the .076 level. Thus, these two
comparisons bordered on statistical significance. The overall trend
was for the Full Potential Program pilot classes to have higher




The principals participating in the study have administrative
experience ranging from one to five years, to over twenty years.
They have been involved in the Full Potential Program from two to
four years. Five of the principals are females and two are males.
Table 7 illustrates this demographic information.
TABLE 7
DEMOGRAPHIC INFORMATION FOR PRINCIPALS
Number of Years of
Administrative Experience
RANGEI-5 Years - l_
6-10 - 2II-15 - 1
16-20 - 0




Number of Years in Full
Potential Program
1 year -
2 years - 2
3 years - ^
4 years - 4
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TABLE 8
DEMOGRAPHIC INFORMATION FOR RESOURCE SUPPORT
TEACHERS AND REGULAR EDUCATION TEACHERS
(PILOT CLASSES)
Number of Years of Teaching
Experience
Number of Years in Full
Potential Program
A. Resource Support Teachers
RANGE
1-5 Years — 1 year - 1
6-10 2 years -
11-15 1 3 years -





B. Regular Education Teachers (Pilot Classes)
1-5 Years - 0 1 year - 0
6-10 0 2 years - 0
11-15 1 3 years - 3






Resource support teachers of the gifted and regular
education teachers of pilot classes participating in the study have
teaching experience ranging from eleven to fifteen, to over twenty
years. The majority of the participants have been involved in the
Full Potential Program from three to four years. All of the
participants in the study are female. Table 8 illustrates this
demographic information.
Program Orientation
All respondents were involved in a formal orientation
process. The process included an introduction to the underlying
philosophy of the Full Potential Program, its goals and objectives, a
review of guidelines, and the structure of the pilot schools.
Additionally, there were sessions on characteristics of gifted
African American males and the focus areas for concentration.
Interviews with the pilot school principals revealed that even
though several of them were not assigned to the current pilot
school at the inception of the project, they did receive a formal
orientation to the program. Furthermore, on-going monthly
meetings and inservice training activities during the first two years
provided a continuous flow of information relevant for successful
implementation of the program. These meetings also provided
updated progress reports.
Resource support teachers and regular education teachers of
pilot classes were involved in the formal orientation process also.
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Two regular education teachers and one resource support teacher
were not members of the initial pilot group.
The resource support teachers continue to have regular
monthly meetings and inservice activities to stay abreast of current
information and resources that will assist them in their efforts to
ensure the program’s effectiveness in attaining its goals. They also
utilize this time to develop and assemble learning packets and
academic focus area materials to share with the regular education
teacher. Each resource support teacher is assigned to two schools.
The resource support teacher is responsible for providing support
to pilot class teachers as well as all other teachers at the school.
Several support activities included in the list of responses from the
interviewees were: gathering materials and identifying resources,
providing specific instruction to students in class and in small
group settings, counseling students, conducting demonstration
lessons, providing technical assistance to teachers and
disseminating information to parents informing them of special
programs, activities and tips for interacting with their child.
Occasionally, resource support teachers will conduct inservice
activities at the school level.
One of the research questions investigated in this study
asked:
Is there a significant difference in the perceptions of
program effectiveness among principals, resource support
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teachers of the gifted and regular education teachers (pilot
classes) at the pilot schools?
For the purpose of this study, program effectiveness refers to
the degree to which selected Full Potential Program goals are
achieved. A discussion of the findings follows the statement of the
selected goals.
Selected Program Goals
Full Potential Program Goal: The implementation of an
instructional program for gifted and talented students which
meets the cognitive and cultural needs of each participating
student in content and process.
The majority of the principals stated that cognitive needs of
students were being met through emphasis placed on developing
higher level critical thinking skills. They believed that the pilot
classroom teachers provided more opportunities for students to
engage in higher level thinking skills activities. One principal
noted the pace of the pilot classes and that teachers had more
opportunities to involve students in activities demonstrating
S3mthesis. analysis, and evaluation skills.
In their discussion ofmeeting the cognitive needs of the
students, principals pointed out the fact that students in pilot
classes engage in more independent project activities. These
research assignments require the students to utilize higher level
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thinking skills. Principals also included entrance in various
competitive academic contests and competitive activities as mecms
of meeting cognitive needs of the students. Four principals
mentioned the increased use of technology in the classroom in
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The regular education teachers’ most common response to
the question of meeting cognitive needs of the students was also
related to developing higher level thinking skills. In this
discussion, the majority of the regular education teachers talked
about students developing individual and small group projects.
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They stated that developing research projects, based on interests
or assigned topics, offered students opportunities to develop
critical thinking skills. Regular education teachers expounded on
their students’ projects with great enthusiasm. Various responses
included students entering and placing in local, city, regional, state
and national competition.
Each regular education teacher noted the value of the
academic focus areas in regards to meeting the cognitive needs of
the students. Comments indicated that the focus areas expand the
existing curriculum and truly challenge the students to utilize
higher levels of thinking. The academic focus areas for each grade
level are listed on Table 9.
Resource support teachers responses to the question of
meeting the cognitive needs of the students included references to
students developing special projects and working on activities in
learning packets. Each of the resource support teachers also noted
the importance of the academic focus areas in response to the
question. In addition, each resource support teacher indicated
that they have conducted demonstration lessons designed to focus
on students utilizing higher level thinking skills.
The African American Infusion Program, which was
implemented in the system’s curriculum prior to the Full Potential
Program, was the most frequent response given to the question
concerning meeting the cultural needs of the students. This
program infuses Afhcan and African American studies in all content
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areas. In their response to the question, each principal noted
special projects that African American role models have
participated in with students.
Two principals stated that parents, who were native Africans,
had served as resources for classes. Four of the principals
mentioned the allocation of funds to purchase materials to support
the AfHcan and African American Studies Program. Regular
education teachers and resource support teachers indicated their
desire to provide the students with as much exposure to African
American studies as possible. In their responses, they listed
activities including daily focus on an African American person,
student productions, such as plays and fashion shows, based on
Afncan American themes and related African American art
activities. Educational trips were also given as a means of exposing
students.
Additionally, resource support teachers noted the assistance
they provided to teachers in planning activities that foster cultural
awareness. Three of the resource support teachers mentioned
teaching African and African American studies lessons or units.
The responses from the informants in the three categories
were similar. The most frequent response for meeting students’
cognitive needs was challenging students to utilize higher level
thinking skills. The most frequent response given for meeting
students’ cultural needs was the infusion of African and African
American studies.
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Full Potential Program Goal: The development of positive
self-concepts and extended self-concepts among all
program participants but with special focus on the African
American males.
The responses to the question addressing the development
of positive self-concepts were extensive from informants in all
three categories. In addition to listing traditional activities
generally associated with the development of positive self-
concepts, principals included on-going weekly and monthly
activities designed to foster positive self-concepts. Included in the
list were daily presentations on the intercom, daily value lessons,
weekly opportunities for students to serve as peer tutors, and
weekly activities with mentors (high school and college students,
as well as adults). Special projects and activities included
displaying dolls, wearing costumes designed by students, planning
and implementing an African American luncheon, and competing
in numerous contests on the local, city, regional, state, and national
levels.
Regular education teachers’ responses were similar to those
of the principals. Six of the teachers’ responses included having
daily intercom presentations and value lessons. They also
mentioned special projects students planned and implemented. In
their discussion of students developing positive self-concepts,
regular education teachers talked about the positive effect
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completing projects to enter in contests and fairs had on the
students.
Resource support teachers elaborated on the opportunities
students have to display their talents that foster positive self-
concepts. Most noted are the opportunities for students to plan,
write, film, and produce a television program entitled “Just
Wondering.” It was the consensus among resource support
teachers that producing segments for “Just Wondering” was very
effective in nurturing the students’ pride in themselves and the
tasks they successfully accomplished.
In reference to activities and strategies for developing
positive self-concepts in African American males, several special
activities were given as examples. These activities include but are
not inclusive of just the males in the Full Potential Program. Most
of the schools have special activities just for boys. Father/son
luncheons, all male lock-ins, dress-up days for boys, and all male
organizations (leadership groups) were included in the list of
activities.
Responses to the question related to developing positive self-
concepts also included discussions of special projects African
American role models participated in with boys. Two regular
education teachers and one resource support teacher discussed
extensively their efforts to involve African American role models in
activities with their students. Both regular education teachers not
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only discussed public role model figures, but the parents’
involvement in activities.
All of the principals commented on African American role
models’ participation in the school’s program. Their participation
ranged from serving as mentors to students, to visiting on a regular
basis to read to students, to conducting special seminars on various
topics.
All interviewees discussed the importance of using positive
comments to students when providing feedback and evaluations.
Five teachers specifically noted that when there is a need for
corrections to be made, they first find something positive to say to
the student.
Program Flexibility
When asked about the importance of flexibility to the success
of the program, the most frequent response was that flexibility is
extremely important. Statements from regular education teachers
reflected their need to have the ability to adapt time and the
instructional program to meet the needs and the diverse interest
of the students. Fifteen of the interviewees specifically talked
about the fast pace of the pilot classes, which called for the need to
adjust curriculum content. According to the interviewees, this
generally is done through expanding lessons to include enrichment
activities emphasizing higher level thinking skills.
All respondents commented on the students’ participation in
extracurriculum activities. This was another factor influencing
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program flexibility, especially in grade three through five. It is at
the third grade level that most students become involved in
schoolwide organizations and activities.
Indicators of Possible Giftedness
Interviewees were asked to identify behavioral patterns and
learning style characteristics of African American males they
consider indicators of possible giftedness and talented. The most
frequent response from regular education teachers was that they
are assertive (extremely verbal). The second most frequent
response was a tie between very aggressive and eager to read.
Other indicators given were quick wittiness, very opinionated,
nonconformance, and eagerness to please (the teacher).
The most frequent response from principals was “very
aggressive.” The second most frequent response was “assertive.”
One principal commented on the fact that it had been observed
that some Africain American males in the gifted program were
extremely creative, to the point of distraction on occasion.
The resource support teachers responses to the questions
varied. Included in their list of indicators were: very verbal, deep
thinker, creative misbehavior, perfectionists, and the desire to be
the leader.
All interviewees were asked to rate the success of the Full
Potential Program (in their opinion) in attaining its goals. The
range was from one (not effective at all) to five (very effective).
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The overwhelming majority assigned a rating of four,
indicating that the program was effective. Two respondents stated
that if they based the rating on their own personal environments,
the rating would be a five, but overall they rated the program a four.
Summary
The purpose of this study was to determine the effectiveness
of the Full Potential Program in maximizing the potential of gifted
students who are culturally different and/or economically
disadvantaged. The intent of this research study was to examine
the program and determine its effectiveness based on the
attainment of selected program goals, as perceived by identified
school personnel and to compare student achievement between
gifted students in pilot schools and gifted students in nonpilot
schools.
In this chapter collected data were analyzed, described and





This chapter provides a summary of the findings, statement of
conclusions drawn from the findings, a discussion of implications
based on the results of the study, and offers recommendations. Data
for this study were collected from a review of relevant literature on
the topic, interviews with school persoimel instrumental in the daily
implementation of the Full Potential Program, a review of records,
and a compsirison of student achievement of participants in two
different models of a gifted education program.
The purpose of this research study was to assess the
effectiveness of a gifted education program designed to maximize
the potential of students who are culturally different and/or
economically disadvantaged. The assessment included a comparison
of student achievement of African American students receiving
instructions in a self-contained class model and African American
students receiving instructions in a pull-out class model. Student
achievement was compared over a three-year time span. Students in
the pull-out model attended a gifted cluster school one day a week.
The research questions relative to this study are as follows;
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1. Is there a significant difference in the number of African
American males participating in the program for the gifted from the
1990-91 through 1992-93 academic years as compared to the
number participating in the program from the 1986-87 through the
1988-89 academic years?
2. Is there a significant difference in African Americans gifted
students’ achievement in reading as measured by the Iowa Tests of
Basic Skills in schools with Full Potential Program (self-contained
model) and schools utilizing the Challenge Program (pull-out model)
for the academic years 1991, 1992, 1993?
3. Is there a significant difference in African American
students’ achievement in mathematics as measured by the Iowa
Tests ofBasic Skills in schools with the Full Potential Program (self-
contained model) and schools utilizing the Challenge Program (pull¬
out model) for the academic years 1991, 1992, 1993?
4. Is there a significant difference in the perception of
program effectiveness among resource support teachers of the
gifted, regular education teachers (pilot classes) and principals at
the pilot schools?
H5^otheses were developed based on the research questions.
Data were analyzed using the t-test statistical tool. The .05 level of
significance was utilized in making the decision to accept or reject
the hypothesis.
HI: There is no significant difference in the number of
African American males participating in the program for
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the gifted from the 1990-91 through 1992-93 academic
years as compared to African American males
participating in the program for the gifted from the
1986-87 through the 1988-89 academic years.
H3^othesis 1 was rejected. There was a significant increase in
the number of African American gifted males.
H2: There is no significant difference in the achievement of
African American gifted students in the Full Potential
Program pilot classes and African American students in
gifted programs in schools without the Full Potential
Program as measured in reading on the Iowa Tests of
Basic Skills administration in Spring 1991.
Hypotheses 2 was accepted. There was no significant
difference in reading as measured by the Iowa Tests ofBasic Skills
between the Full Potential Program pilot classes and schools without
the Full Potential Program for 1991.
H3: There is no significant difference in the achievement of
Afhcan American gifted students in the Full Potential
Program pilot classes and African American students in
gifted programs in schools without the Full Potential
Program as measured in reading on the Iowa Tests of
Basic Skills administration in Spring 1992.
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Hypotheses 3 was accepted. There was no significant
difference in reading as measured by the Iowa Tests ofBasic Skills
between the Full Potential Program pilot classes and schools without
the Full Potential Program for 1992.
H4: There is no significant difference in the achievement of
African American gifted students in the Full Potential
Program pilot classes and African American students in
gifted programs in schools without the Full Potential
Program as measured in reading on the Iowa Tests of
Basic Skills administration in Spring 1993.
Hypotheses 4 was accepted. There was no significant
difference in reading as measured by the Iowa Tests ofBasic Skills
between the Full Potential Program pilot classes and schools without
the Full Potential Program for 1993.
H5: There is no significant difference in the achievement of
African American gifted students in the Full Potential
Program pilot classes and African American students in
gifted programs in schools without the Full Potential
Program as measured in mathematics on the Iowa Tests
ofBasic Skills administration in Spring 1991.
Hypothesis 5 was accepted. There was no significant
difference in mathematics as measured by the Iowa Tests ofBasic
Skills between the Full Potential Program pilot classes and schools
without the Full Potential Program for 1991.
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H6: There is no significant difference in the achievement of
African American gifted students in the Full Potential
Program pilot classes and African American students in
gifted programs in schools without the Full Potential
Program as measured in mathematics on the Iowa Tests
ofBasic Skills administration in Spring 1992.
Hypothesis 6 was rejected. There was a significant difference
in mathematics as measured by the Iowa Tests ofBasic Skills
between the Full Potential Program pilot classes and schools without
the Full Potential Program for 1992.
H7; There is no significant difference in the achievement of
African American gifted students in the Full Potential
Program pilot classes and African American students in
gifted programs in schools without the Full Potential
Program as measured in mathematics on the Iowa Tests
ofBasic Skills administration in Spring 1993.
Hypothesis 7 was accepted. There was a significant difference
in mathematics as measured by the Iowa Tests ofBasic Skills
between the Full Potential Program pilot classes and schools without
the Full Potential Program for 1993.
Research question number 4 asked, “Is there a significant
difference in the perceptions of program effectiveness among
resource support teachers of the gifted and regular education
teachers (pilot classes) at the pilot school?”
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Principals, resource support teachers, and regular education
teachers had similar views of the program and its effectiveness of
various components.
Conclusions
The findings suggest the following conclusions:
• There has been an increase in the number of identified
African American gifted males students from the 1987-89
time period to the 1991-93 time period.
• There was no significant difference in reading scores
between the two groups. However, gifted students in the
Full Potential Program (self-contained model) did obtain a
higher mean score in reading as measured on the Iowa
Tests ofBasic Skills, than gifted students in the Challenge
Program (pull-out model).
• There was a significant difference in mathematics scores
for one of the three years compared in the study.
Additionally, gifted students in the Full Potential Program
(self-contained model) did obtain a higher mean score in
mathematics as measured on the Iowa Tests ofBasic Skills,
than gifted students in the Challenge Program (pull-out
model).
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• From the principals’, resource support teachers’, and
regular education teachers’ perceptions, the Full Potential
Program is effective in meeting the cognitive and cultural
needs of the students.
• From the principals’, resource support teachers, and
regular education teachers’ perceptions, the Full Potential
Program provides a nurturing environment and provides
appropriate activities for African American students to
develop a positive self-concept.
Implications
The following implications are drawn from the findings and
conclusions of this study.
The Full Potential Program is designed to provide service to
students who display evidence of high performance capabilities in
various areas, but have been excluded from traditional gifted
programs because of gender, race, or socioeconomic background.
Specifically, the Full Potential Program is providing services to
Afidcan American students, many of whom are economically
disadvantaged. The program demonstrates the successful use of
nontraditional methods for identifying gifted students from a special
population and implementing a demonstration project to service the
students.
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The Full Potential Program has the potential to increase the
number of identified gifted students. The findings of the study
revealed that a pool of gifted AfHcan American males does exit. The
increased placement of African American male students in gifted
programs is indeed a change from the numerous reports noting the
disproportionately (high) number of African American males placed
in educable mentally handicapped and behavior disorder classes as
compared to the number (low) of African American males placed in
programs for the gifted.
Gifted students generally score in the fourth quartile (topping
out) on the Iowa Tests ofBasic Skills. Consideration needs to be
given to utilizing some other form of assessing student performance.
The instrument used should be structured to include a broader
range of student functions.
Students in the Full Potential Program (self-contained model)
scored numerically higher than students in the regular gifted
program (pull-out model) on normed referenced tests. This suggest
that instructional emphases and strategies utilized to meet the
cognitive needs of the gifted African American student are working.
Additionally, the consistent higher scores of students in the Full
Potential Program warrant continuous evaluation of the program.
Afncan American gifted students in the Full Potential Program are
given numerous opportunities to interact with positive African
American role models. This along with other activities serve to
provide nurturing educational e^qperiences for students to develop
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positive self-concepts. The findings suggest that the program goal to
develop positive self-concepts is on-going.
The findings of the study should be useful to local policy
makers as they consider issues and develop policies related to
implementing and maintaining programs to serve all gifted students.
Furthermore, the findings of the study should be useful to the school
system’s administrators in assessing the effectiveness of the Full
Potential Program. The perceptions of the principals, resource
support teachers, and classroom teachers should provide
administrators with insight related to program outcomes for the
purpose of formative evaluations.
Recommendations
The following recommendations are derived from the findings
of this study:
1. The school system should continue to implement the Full
Potential Program after the funding grant expires.
2. The school system should expand the Full Potential
Program to include schools other than those in the pilot program.
3. The school system should investigate additional
alternatives to traditional means of identifying gifted African
American students.
4. The school system should investigate alternative
instruments for measuring gifted students progress. Gifted students
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generally score in the fourth quartile on the Iowa Tests of Basic
Skills.
5. Educators need to recognize and nurture gifted behaviors,
especially those of African American males.
6. Educators need to nurture cognitive and cultural needs of
African American students, especiEilly African American males.
7. The school system should conduct a longitudinal study of
students in the pilot program to examine the long-range effects of
participation in the program.
8. School systems throughout the nation should develop
programs designed to meet the needs of all students. The systems
should apply for special funding, when available, to implement the
programs.
9. Further research should be conducted related to programs
for disadvantaged youth. Special emphasis should be given to
identification practice for determining giftedness.
10. Further research should be conducted related to the
effects of homogeneous grouping on students not in the special
program.
Summary
The purpose of this study was to assess the effectiveness of a
gifted education program designed to maximize the potential of
students who are culturally different and/or economically
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disadvantaged. Program effectiveness was examined in terms of the
attainment of selected program goals as perceived by selected school
personnel. In addition, student achievement in reading and
mathematics were compared between students in the pilot program
and students not in the pilot program. Eight h3rpotheses were
formulated based on the research questions. TTiis chapter provided
a summary of the findings implications and recommendations based
on the collected data.
Findings in this study could provide a useful foundation for the
development of similar programs. As educators, we must ensure
that there are appropriate educational programs designed to meet
the needs of all students. If we are to compete among the leading
nations of the 21st century, we must prepare our children,
especially those who have the highest potential for making
significant contributions to our society. Those children who will
emerge as our future educators, leaders, innovators, inventors and
problem solvers, regardless of their racial, ethnic or socioeconomic
background. Therefore, we must ensure that students who
traditionally have been excluded from gifted programs are included











1-5 years 11-15 years
6-10 years 16-20 years over 20 years
Number of years in the Full Potential Program
Sex: Male Female
1. How was the Full Potential Project introduced to you?
2. Was there a formal orientation process? ; Did you
take part in the process? If yes:
8L When did it take place?
h What was the total time frame of the orientation?
If no:
a. What t3T)e oforientation did you receive?
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3. What did the process entail?
a If response includes a review of project goals, ask -
What are the goals of the project?
h If response does not include a review of project goals, ask
Are you familiar with the project goals for the Full
Potential Program?
c. If “yes” response, ask -
How was the information presented to you?
d. If “no” response, state goal.
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One goal is to meet the cognitive and cultural needs of
African American students in terms of content and
process.4.What are you doing to assist students in meeting these needs?
(Prompts include specific academic focus, special projects,
daily procedures/activities.)5.What are some of the ways you challenge students beyond the
required curriculum?
6. If not included in previous answer, ask -
How do you address individual student interest and needs?
7, What difference is there in the structure of your class now as a
Full Potential pilot class in comparison to your classes before
this project?
(Prompts include: How do you differentiate curriculum
activities?)
868,What are some examples ofmaterials used to help students
develop positive self-concepts?
9. Creativity is one of the abiUties gifted programs emphasize
and try to enhance in students. What are some activities or
strategies you use to encourage creative learning?
a Can you give me examples of evidence that students are
applying creative thinking skills?
10. What percentage of the students in your class participate in
systemwide-sponsored activities such as the Social Science
Fairs, Writer’s Round-Up, Young Authors, and Invent
America?11.Do you encourage the students in your class to participate in
contests and/or special activities outside of the system? If yes,
ask to give examples.12.What percentage of the students in your class participate in
extracurricular activities?
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13. How important is flexibility to the success of the program?
(Prompt: In curriculum and scheduling.)14.Do any of the students in your class have leadership positions
in organizations in the school? (Grades 3-5)15.Have you identified behavioral pattern and/or learning styles
characteristics of African American males which you consider
indicators ofpossible giftedness and/or talent? List.16.What would you consider the most important teaching quality
for a person in the Full Potential Program? (Prompt -
Complete this sentence: A teacher in the Full Potential pilot
class must be able to... Complete this sentence: A resource
teacher in the Full Potential Program must be able to...17.On a scale of 1 to 5 (5 being very effective), how would you rate
the Full Potential Program in attaining its goal? (State each of




INTERVIEW PROTOCOL - 2




1*5 years 11-15 years
6-10 years 16-20 years over 20 years
Number of years in the Full Potential Program
Sex: Male Female
1. How was the Full Potential Project introduced to you?
2. Was there a formal orientation process? ; Did you
take part in the process? (Prompt: Note any special
training).
Ifyes:
a. When did it take place?
h What was the total time frame of the orientation?
What type of orientation (training) did you receive?
What did the process entail?
If response includes a review of project goals, ask -
What are the goals of the project?
If response does not include a review ofproject goals, ask
Are you familiar with the project goals for the Full
Potential Program?
If “yes” response, ask -
How was the information presented to you?
If “no” response, state goal.
One goal is to meet the cognitive and cultural needs of
Afiican American students in terms of content and
process.
903.What are you doing to assist teachers in meeting these needs
for students in the pilot project?
(Prompts include: specific academic focus, special projects,
daily procedures/activities.)4.What are some examples of resources (materials) used to help
students develop positive self-concepts?5.In comparison to nonproject class ask -
What difference is there in the structure of the Full Potential




6. How important is flexibifity to the success of the program?
(Prompt: In curriculum and scheduling.)
917.Have you observed that most of the student leadership
positions in organizations in the school are held by students in
the Full Potential pilot classes? (Grades 3-5)8.Have you identified behavioral patterns and/or learning styles
one might consider characteristics of African American
students which you consider indicators of possible gift;edness
and/or talent? List.9.Have you identified behavioral pattern and/or learning styles
characteristics ofAfrican American males which you consider
indicators ofpossible gifledness and/or talent? list.10.What do you consider the most important teaching quality for
a person in the Full Potential Program? (Prompts: Complete
these sentences. A resource teacher in the Full Potential
Programmust be able to... A pilot class teachermust be able
to...11.What do you consider your major role in the implementation
of this program?
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12. On a scale of 1 to 5 (5 being very effective), how would you rate
the Full Potential Program in attaining its goals? (State each




INTERVIEW PROTOCOL - 3





1-5 years 11-15 years
6-10 years 16-20 years over 20 years
Number of years in the Full Potential Program
Number of years as a resource support teacher in the Full Potential
Program
Sex: Male Female
1. How was the Full Potential Project introduced to you?
2. Was there a formal orientation process? ; Did you take
part in the process? (Prompt: Note any special
training).
Ifyes:
a When did it take place?
What was the total time frame of the orientation?
What t5rpe oforientation (training) did you receive?
What did the process entail?
If response includes a review of project goals, ask
What are the goals of the project?
If response does not include a review of project goals,
ask
Are you familiar with the project goals for the Full
Potential Program?
If “yes” response, ask
How was the information presented to you?
If “no” response, state goal.
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One goal is to meet the cognitive and cultural needs of
African American students in terms of content and
process.3.What are you doing to assist teachers in meeting these needs
for students in the pilot project?
(Prompts include: specific academic focus, special projects,
daily procedures/activities.)4.In general, what are you responsibilities (duties) as a resource
support teacher in The Full Potential Program?5.What are some examples of resources (materials) used to help
students develop positive self-concepts?6.What percentage of the students in the pilot classes participate
in systemwide sponsored activities such as the Social Science
and Science Fairs, Writers’ Round-Up, Young Authors, and
Invent America?7.Do you encourage the students in the pilot classes to
participate in contests and/or special activities outside of the
system?
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If yes, ask to give examples.8.What percentage of the students in the pilot classes participate
in extracurricular activities?9.How important is flexibility to the success of the program?
(Prompt: In curriculum and scheduling.)10.Do any of the students in the pilot classes have leadership
positions in organizations in the school? (Grades 3-5)11.Have you identified behavioral pattern and/or learning styles
characteristics of African American males which you consider
indicators ofpossible gifledness and/or talent? list.12.What do you consider the most important teaching quality for
a person in the Full Potential Program?
(Prompt: Complete this sentence. A resource teacher in The
Full Potential Program must be able to...
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13. On a scale of 1 to 5 (5 being very effective), how would you rate
the Full Potential Program in attaining its goals? (State each
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